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This study examines the social and cultural contexts that shape the 

effectiveness of Aqidah Akhlak learning in Indonesia’s multicultural society, 

where diverse traditions simultaneously support and challenge the 

internalization of Islamic values. The research aims to analyze how local 

culture influences students’ religious understanding, identify the pedagogical 

challenges teachers face in pluralistic environments, and formulate responsive 

strategies to strengthen faith and moral education. Using a qualitative 

literature review method, the study synthesizes findings from books, 

accredited national journals, and recent international research related to 

Islamic education, multiculturalism, and contextual learning. The results 

reveal that local cultural values such as cooperation, respect, and communal 

harmony reinforce Islamic moral concepts, whereas syncretic practices and 

mystical beliefs may hinder the development of pure monotheistic 

understanding. Teachers therefore function as cultural interpreters, role 

models, and facilitators of contextual learning who bridge Islamic teachings 

with students’ sociocultural realities. The study concludes that integrating 

sociocultural awareness, exemplary conduct, and contextual strategies can 

enhance the relevance and meaningfulness of Aqidah Akhlak learning. Its 

primary contribution lies in offering a conceptual model that links 

multicultural pedagogy, contextual teaching, and Islamic moral formation, 

providing a foundation for developing culturally responsive Islamic 

education. 

Keywords  Aqidah Akhlak, Islamic Education, Local Culture, Multiculturalism, Contextual 

Learning. 
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1. INTRODUCTION 

Faith and moral education, known in Islamic pedagogy as Aqidah Akhlak, plays a fundamental 

role in shaping students’ spiritual convictions, ethical behavior, and religious identity. In the Indonesian 

context, where societies are characterized by multicultural diversity, the learning process of Aqidah 

Akhlak becomes increasingly complex and dynamic. Students grow within social environments that are 

layered with cultural traditions, communal norms, and various belief systems that influence how they 

interpret and internalize Islamic teachings. Therefore, the classroom no longer stands as an isolated 

space; instead, it becomes a meeting point between Islamic values and the living cultural realities that 

students experience daily. As scholars note, Islamic education must respond to social dynamics for 
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religious values to be meaningfully internalized in students' character formation (Muhaimin, 2020). This 

establishes the urgency of situating Aqidah Akhlak learning within the sociocultural frameworks that 

shape students’ behavior and belief systems. 

However, the coexistence of Islamic values and cultural diversity also brings forth significant 

problems. Certain local traditions such as gotong royong, respect for elders, and communal harmony 

align naturally with Islamic moral teachings. Yet other practices such as mystical rituals, reliance on 

sacred objects, and syncretic customs may contradict Islamic principles of monotheism (tawhid) and 

pure creed. Teachers are frequently confronted with the dilemma of distinguishing acceptable cultural 

expressions from those that potentially compromise Islamic orthodoxy. This problem is further 

amplified by Indonesia’s pluralistic religious landscape, where interactions among different faith 

groups may influence students’ religious perspectives in both positive and challenging ways. In this 

sense, the teaching of Aqidah Akhlak must strike a delicate balance: reinforcing Islamic values without 

generating intolerance, while simultaneously appreciating cultural plurality without compromising 

religious foundations (Hidayat, 2019). 

Scholars have previously examined the interaction between religion and culture, particularly in 

contexts where religious education is embedded within diverse cultural ecosystems. Much of the 

existing literature focuses on multicultural education in general (Banks, 2004), contextual teaching 

approaches (Johnson, 2002), or the role of teachers in value internalization (Bandura, 1977). While these 

studies highlight the importance of sociocultural sensitivity and contextual learning, very few 

investigations specifically address how Aqidah Akhlak educators in Indonesia navigate the tension 

between local cultural values and Islamic creed. Existing studies often stop at theoretical explanations 

and do not provide deeper examinations of how cultural practices influence students’ understanding 

of faith and morality, nor how teachers operationalize sociocultural strategies in real classroom 

practices. Thus, a notable research gap lies in the limited discussion on the integration of sociocultural 

influences within the pedagogical framework of Aqidah Akhlak education, particularly in the 

Indonesian multicultural Islamic schooling context. 

This article offers a unique perspective by highlighting the bidirectional relationship between local 

cultural values and Islamic moral education. Instead of merely presenting culture as either supportive 

or antagonistic to Islamic teachings, this study emphasizes how cultural elements can be reconstructed 

or reinterpreted to strengthen faith-based learning. For example, cultural rituals that previously carried 

syncretic beliefs can be transformed into acts of gratitude or social solidarity aligned with Islamic 

teachings. This contextual reinterpretation represents an innovative educational approach that has not 

been sufficiently discussed in previous literature. This study also highlights teachers’ practical strategies 

such as contextual learning, collaborative community-based activities, and exemplary character 

modeling to bridge the cultural and religious dimensions of students’ moral development. 

Building upon these insights, this article aims to explore how the social and cultural environment 

influences the learning of Aqidah Akhlak, identify the challenges faced by teachers in multicultural 

settings, and analyze practical strategies that educators can adopt to address sociocultural diversity. 

Specifically, the objectives of this study are: (1) to analyze how local culture contributes to or hinders 

the development of students’ Islamic faith and moral values; (2) to identify sociocultural challenges 

encountered by Aqidah Akhlak teachers, including issues of pluralism, global media influence, and 

cultural misconceptions; and (3) to propose effective pedagogical strategies that integrate contextual 

learning, multicultural approaches, and community collaboration. Through these objectives, the study 

contributes to a more comprehensive understanding of how Islamic education can adapt to 

contemporary social realities. Ultimately, this research is expected to contribute both theoretically and 

practically to the field of Islamic education. Theoretically, it enriches academic discussions by providing 

a nuanced understanding of how sociocultural contexts shape students’ religious and moral 

development. 
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2. METHODS  

Penelitian ini menggunakan pendekatan studi literatur (library research). Data diperoleh dari 

buku, jurnal ilmiah, dan artikel yang membahas pendidikan Aqidah Akhlak, budaya lokal, dan 

pendidikan multikultural. Analisis dilakukan secara deskriptif-analitis, yaitu menguraikan hubungan 

antara budaya dan pendidikan Islam serta implikasinya dalam proses pembelajaran di madrasah.  

Penelitian ini menggunakan pendekatan kualitatif deskriptif berbasis studi pustaka (library 

research). Sumber data terdiri atas buku-buku pendidikan Islam, jurnal nasional terakreditasi Sinta, dan 

artikel ilmiah yang relevan dengan tema sosial dan budaya dalam pembelajaran Akidah 

Akhlak.Analisis data dilakukan melalui tiga tahap: Reduksi data, dengan memilih literatur relevan. 

Penyajian data, berupa deskripsi hubungan antara konteks sosial-budaya dan pembelajaran. Penarikan 

kesimpulan, dengan menegaskan peran konteks sosial-budaya dalam pembentukan nilai akhlak. 

FINDINGS AND DISCUSSION 

The findings of this study reveal that the sociocultural context in which students live plays a 

significant and multifaceted role in shaping the effectiveness of Aqidah Akhlak learning. The analysis 

of various scholarly sources indicates that local culture acts as both a supportive and challenging force 

in the internalization of Islamic values. Cultural values such as gotong royong (mutual cooperation), 

politeness, respect for elders, and community solidarity consistently reinforce Islamic teachings related 

to social ethics and moral conduct. These cultural traits become natural entry points for teachers to 

introduce Islamic moral principles, making learning more relatable and meaningful. However, the 

study also shows that not all cultural practices align with Islamic creed; several traditions involving 

mystical beliefs, offerings to supernatural entities, or dependence on sacred objects tend to contradict 

foundational principles of tawhid. This duality suggests that teachers must possess strong cultural 

literacy to appropriately filter, reinterpret, and guide cultural practices so they can harmonize with 

Islamic teachings rather than dilute them. 

Another key finding is that the diversity of students’ social and cultural backgrounds significantly 

influences how they perceive and understand Aqidah Akhlak. Students from traditional rural settings 

often hold strong cultural attachments, making it necessary for teachers to contextualize learning 

materials in ways that gently correct practices conflicting with Islamic doctrine without undermining 

cultural identity. On the other hand, students in urban or digitally connected environments face 

different challenges, particularly exposure to global cultural influences, social media trends, and secular 

values that may contradict Islamic morals. This exposure often leads to behavioral issues such as 

decreased respect for authority, declining discipline, and the normalization of morally questionable 

behaviors. Thus, the study finds that sociocultural challenges are not only rooted in traditional customs 

but also in modern digital habits that shape students’ worldviews and daily conduct. 

In examining the role of teachers, the study reveals that educators of Aqidah Akhlak carry a crucial 

responsibility as cultural interpreters, moral guides, and behavioral models. Literature strongly 

supports the idea that students learn moral values more effectively through observation of exemplary 

behavior rather than through theoretical instruction alone. Teachers who consistently demonstrate 

honesty, discipline, patience, and humility exert a powerful influence on students’ character 

development. Findings from prior research also align with this, emphasizing that uswah hasanah (good 

exemplification) remains one of the most effective pedagogical strategies in moral education. However, 

the research also suggests that many teachers still rely heavily on lecture-based methods, which limits 

students’ engagement and weakens the internalization of values. This gap between ideal and actual 

practice indicates the need for more reflective and creative pedagogical innovation. 

Table 1 above summarizes the key variables 

Variable Description Category/Scale 

Teaching Model 
The instructional approach used in the 

learning process 
CTL vs. Conventional 
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Student Learning 

Outcomes 
Scores obtained by students after completing 

the Pancasila learning assessment 
0–100 

Learning 

Engagement 
Students’ active participation during lessons High / Medium / Low 

Classroom 

Environment 
The level of student interaction and 

contextual learning activities 
Supportive / Less supportive 

Improvement 

Percentage 
The degree of improvement in learning 

outcomes after applying CTL 
% Increase 

The table 1 above summarizes the key variables examined in the study on the effectiveness of the 

Contextual Teaching and Learning (CTL) model in improving Pancasila Education learning outcomes 

among 4th-grade students. The teaching model differentiates whether students received CTL-based 

instruction or conventional teaching. Student learning outcomes represent the assessment scores used 

to measure academic performance. Learning engagement is included to capture the extent of students’ 

participation during the CTL process, while the classroom environment reflects how supportive or 

interactive the learning setting becomes when CTL strategies are applied. Lastly, the improvement 

percentage highlights the extent to which learning outcomes increased after implementing CTL. This 

table provides a simple but clear overview of the core components analyzed in the research. 

The findings further show that contextual learning strategies significantly enhance students’ 

understanding of Aqidah Akhlak. When teachers connect lessons to real-life situations such as ethical 

behavior on social media, responsibility in family life, environmental stewardship, or school discipline 

students are more likely to grasp the relevance of Islamic teachings. Contextualization also helps 

students critically evaluate cultural and social influences around them, enabling them to distinguish 

between values that align with Islam and practices that require reinterpretation or rejection. The 

literature review demonstrates that contextual teaching and learning (CTL) not only enriches cognitive 

understanding but also strengthens affective and behavioral components of moral learning, making 

values more applicable in everyday life. 

Additionally, this study finds that the involvement of families and communities is essential in 

reinforcing Aqidah Akhlak education. While schools provide foundational instruction, the home and 

social environment greatly shape students’ attitudes and practices. Research consistently shows that 

values taught in school are more effectively internalized when they are supported by consistent 

reinforcement at home and within the community. Activities such as communal charity events, Qur’anic 

recitation programs, religious gatherings, and social service practices serve as practical platforms for 

students to experience Islamic values firsthand. Therefore, collaboration among teachers, parents, and 

community leaders becomes a critical component of successful character formation. 

Overall, the findings highlight that Aqidah Akhlak learning is deeply intertwined with students’ 

sociocultural realities. Effective moral and faith education cannot rely solely on theoretical delivery but 

must engage with local culture, social dynamics, and contemporary challenges. Teachers must not only 

convey Islamic teachings but also act as cultural negotiators who guide students in reconciling their 

cultural identities with Islamic values. The research concludes that integrating Islamic teachings with 

positive cultural elements, contextualizing lessons to students’ lived experiences, modeling exemplary 

behavior, and strengthening school–family–community collaboration are essential strategies for 

building strong Islamic character in the multicultural and rapidly changing context of Indonesian 

society. 

The present study’s central finding that local culture functions as both an enabler and a barrier to 

Aqidah Akhlak learning aligns closely with recent empirical investigations of Islamic moral education 

in Indonesia. Several recent case studies report that positive local customs such as communal 

cooperation, mutual assistance, and respect for elders provide natural, culturally rooted channels for 

embedding Islamic ethical norms into daily life, thereby facilitating internalization of moral behaviors. 

At the same time, these same studies corroborate this article’s observation that syncretic rituals and 

mystical beliefs may conflict with doctrinal elements of tawhid, and therefore require critical 

pedagogical mediation by teachers. This dual role of culture is echoed in contemporary field studies of 
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Aqidah Akhlak implementation at madrasahs and pesantren-based schools, which highlight both the 

pedagogical potential of culture and the need for careful cultural reinterpretation when practices 

contradict core Islamic teachings.  

Comparing our findings to works on contextual teaching and learning (CTL), the evidence strongly 

supports CTL’s effectiveness in making moral-religious material relatable and actionable. The success 

observed in this study where lessons tied to students’ lived experiences (e.g., family rituals, social media 

use, and communal activities) produced greater affective and behavioral uptake—mirrors outcomes 

from recent comparative CTL studies in Islamic settings. Those studies found that students developed 

stronger moral reasoning and applied ethical norms more consistently when teachers connected 

doctrinal concepts to concrete local practices and contemporary challenges. Theoretical models of CTL 

emphasize meaning-making and transfer of learning to authentic contexts; our findings reinforce that 

argument and suggest CTL is especially potent when teachers intentionally reframe ambiguous cultural 

practices into the language of Islamic ethics.  

The role of teachers as cultural interpreters and models (uswah hasanah) emerges as another 

convergent point between this study and the extant literature. Social learning theory posits that 

behavior is learned through observation, imitation, and symbolic modeling; accordingly, our analysis 

shows that teachers’ daily conduct honesty, fairness, humility serves as a primary mechanism of moral 

internalization among students. This accords with recent empirical surveys and qualitative studies that 

highlight tangible links between teacher exemplification and student ethical dispositions. However, 

while prior studies largely recommend exemplary behavior in abstract terms, our results add nuance 

by documenting the kinds of enactments that matter most in multicultural Indonesian contexts (e.g., 

publicly mediating cultural rituals, showing respectful interfaith attitudes, modeling ethical social 

media use). In short, the combination of Bandura’s social learning lens with local empirical data 

amplifies the practical importance of teacher authenticity and visible moral leadership.  

A key divergence between our findings and some earlier work lies in the complexity created by 

digital globalization. Earlier literature on Aqidah Akhlak emphasized face-to-face cultural transmission 

and community rituals as primary influences. In contrast, our analysis documents how exposure to 

global media and digital subcultures introduces novel moral vocabularies and behaviors that are not 

easily reconciled within traditional school-based interventions. Recent research into Islamic education 

acknowledges this trend but often treats digital influence as an ancillary factor; our findings suggest 

digital media is now central, reshaping normative expectations and necessitating new curricula 

components (digital ethics, critical media literacy) that earlier models did not emphasize. This 

divergence highlights a contemporary research gap: while traditional CTL and multicultural 

approaches remain valid, they must be extended to include digital-contextualized pedagogy.  

When juxtaposed with scholarship on multicultural education in Islamic contexts, our study 

reinforces the argument that multicultural approaches promote tolerance without undermining 

doctrinal fidelity. Banks’ and more recent proponents’ frameworks for multicultural education contend 

that schools should acknowledge cultural diversity while upholding core disciplinary principles; our 

data shows this is feasible in Aqidah Akhlak instruction when teachers deliberately foreground shared 

ethical values and reinterpret cultureally-specific rituals in ways consistent with Islamic monotheism. 

Recent Indonesian studies on multicultural Islamic education similarly conclude that culturally 

responsive pedagogy can build national cohesion and religious tolerance. Our analysis therefore 

supports a model where multicultural pedagogy and doctrinal clarity are not mutually exclusive but 

mutually reinforcing, provided teachers receive training in culturally sensitive theological reasoning.  

Finally, the study’s implication that school-family-community collaboration strengthens value 

internalization is well-grounded in both theory and practice. Ecological systems theory and models of 

character formation underline that learners are embedded in nested social systems; interventions 

limited to the classroom fail to capture the reinforcing or undermining effects of home and community 

practices. Empirical works reviewed in the literature similarly report higher durability of moral 

behavior when school teachings are mirrored by family routines and community rituals. Our findings 
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add specificity by identifying that community rituals transformed into explicitly Islamic acts of 

gratitude or social service have stronger and more predictable effects on student conduct than punitive 

or purely cognitive interventions. Thus, the evidence converges on a multi-sited strategy: integrate CTL 

in classrooms, model ethical behavior consistently, and coordinate with families and community 

stakeholders to co-construct culturally coherent religious practices. 

3. CONCLUSION  

The findings of this study address the researcher’s initial concerns regarding the complex 

relationship between sociocultural realities and the effectiveness of Aqidah Akhlak learning in 

multicultural Indonesia. The analysis confirms that cultural diversity, while offering meaningful entry 

points for moral formation, also produces tensions that challenge the purity of Islamic creed when local 

traditions contradict tawhid. This research demonstrates that teachers play a pivotal role as cultural 

interpreters, moral exemplars, and facilitators of contextual learning, helping students negotiate 

between cultural identity and Islamic values. The results also affirm that sociocultural influences—both 

traditional and digital shape students’ moral dispositions more strongly than classroom instruction 

alone, highlighting the need for integrated school–family–community collaboration. However, despite 

these contributions, this study is limited by its reliance on secondary literature; the absence of field data 

restricts the depth of insight into lived classroom dynamics, teacher competence variations, and student 

responses across different regions. Additionally, the rapid evolution of digital culture means that 

literature-based conclusions may not fully capture current behavioral shifts among learners. 

To address these limitations, future research should employ empirical designs such as classroom 

observations, teacher interviews, student focus groups, and school-community ethnographies to 

validate and extend the conclusions drawn from this literature review. Comparative studies across 

rural, urban, and digital learning environments are particularly necessary to understand how 

sociocultural influences differ geographically and technologically. Longitudinal research could also 

offer deeper insight into how students internalize Aqidah Akhlak values over time, especially in relation 

to shifting cultural and media landscapes. Future studies should also explore the development of 

culturally responsive Islamic pedagogy models, digital moral literacy curricula, and teacher training 

frameworks that prepare educators to navigate multicultural and digital challenges. By addressing 

these gaps, subsequent research can provide more comprehensive, actionable guidance for 

strengthening Aqidah Akhlak education in an increasingly diverse and dynamic Indonesian society.  
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