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	Abstract





	
	Given the increasing importance of environmental awareness, it is now widely acknowledged that environmental education should be introduced and ingrained from a young age, both in formal educational settings and within the family environment (non-formal education). The present case study examines the implementation and outcomes of a pioneering project, "One World, One Goal: Connecting for Climate Action," carried out in partnership with the prestigious organisation "Ngeteh Sore." This project goes beyond geographical limits to bring together communities from around the world with a common dedication to environmental stewardship. The project aims to empower individuals, especially parents in Indonesia, by organising carefully selected online talks. These discussions provide them with the necessary knowledge, resources, and inspiration to effectively address the challenges posed by climate change. The project facilitates a worldwide conversation on urgent environmental concerns, such as water scarcity, pollution, green growth, and sustainability, by assembling a varied group of knowledgeable speakers from nine nations. The programme employs a novel approach to not only distribute crucial information but also stimulate concrete action at the local level. The project acts as a catalyst for transformative change by encouraging participants to engage in thought-provoking discussions, share insights, and commit to collective action. It aims to create a more sustainable and resilient future for future generations, with a specific focus on improving educational wellbeing and promoting cross-cultural studies.
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1. INTRODUCTION
Climate change is a major and challenging problem that affects the entire world, causing extensive damage to ecosystems, economies, and livelihoods (IPCC, 2021). The world is currently facing an urgent existential threat, and it has become essential for everyone to work together and make coordinated efforts to address it (UNFCCC, 2020).  
The efforts to preserve and oversee the environment in Indonesia are outlined in Law No. 32 of 2009, which pertains to Environmental Protection and Management (Kementerian Lingkungan Hidup Indonesia, 2009). According to Article 1 paragraph 2, environmental protection and management refer to a comprehensive and coordinated endeavour aimed at safeguarding environmental functions and preventing pollution and harm. This encompasses activities such as planning, utilisation, control, maintenance, supervision, and law enforcement. Government regulations and written norms have been implemented. Nevertheless, there is a notable deficiency in community understanding regarding the protection of the environment, as demonstrated by the prevalence of several environmental incidents within the community. The cultivation of environmental consciousness should commence at a young age, encompassing both the familial setting (informal means) and the realm of formal education, by implementing comprehensive environmental education across all educational levels (Buldu, 2020). Children are not only affected by climate change, but they may also actively contribute to it. However, it is crucial to focus on educating and empowering children to become environmentally conscious and take action against climate change (Nche et al., 2019) (Collado & Corraliza, 2017). The educational setting, provided from a young age, is anticipated to serve as a strong basis for the development of environmental literacy, promoting a mindset of environmental concern (Leppänen et al, 2012). There is a scarcity of curricula that educate children on conserving natural resources. Therefore, it is crucial for adults to actively engage children in ecological behaviours from a young age (Honig & Mennnerich, 2012). The campaign "One World, One Goal: Connecting for Climate Action" aims to establish a connection between climate change education and local communities in response to the urgent global mandate.
Following the guidelines established by international organisations and climate experts, “One World, One Goal” project is a collaborative effort with the acclaimed organisation "Ngeteh Sore," which specialises in parental engagement and assistance. The project's fundamental objective is to provide parents, especially in Indonesia, with the necessary information and techniques to properly negotiate the intricate challenges posed by climate change (Reinders et al., 2020). The initiative aims to provide parents with the necessary resources to cultivate a strong sense of environmental responsibility in their children, acknowledging the significant influence parents have in influencing the values and behaviours of future generations. 
The foundation of this programme is rooted in the acknowledgment of Indonesia's vulnerability to the destructive effects of climate change, as demonstrated by issues such as limited water availability, ecological contamination, and the need for sustainable development (Atkinson, 2017). In this context, the initiative takes place as a sequence of online discussions, each precisely crafted to explore certain environmental topics and encourage significant dialogue among those involved. The project aims to provide a comprehensive global outlook on urgent environmental concerns by bringing together a broad group of professional speakers from nine various nations. Additionally, it emphasises on solutions and tactics that are applicable to specific contexts.
Besides that, the parents also shared their activities to educate their children at home for different environmental topics, such as how to save water and electricity, why they need to sort waste, and how to recycle. As participants from diverse backgrounds come together to engage in thought-provoking discourse, the project serves as a catalyst for transformative change, inspiring individuals to translate newfound awareness into concrete steps towards climate resilience and sustainability. This project had the ability to go beyond the digital world and instill a long-lasting sense of responsibility and environmental awareness in both parents and their children (Kollmuss & Agyeman, 2002).
Through a lens of Knowledge, Attitude, and Practice (KAP), the article seeks to find out the awareness of Indonesian parents about environmental education and unravel the intricacies of this ground-breaking endeavour, shedding light on its potential to usher in a greener, more sustainable future for generations to come.
2. METHODS
This study employs a case study approach underpinned by the KAP (Knowledge, Attitude, Practice) theory to explore the impact of the "One World One Goal: Connecting for Climate Action" project. The qualitative methodology was designed to capture in-depth insights into the experiences of Indonesian parents participating in the project, emphasizing the acquisition of knowledge, the formation of attitudes, and the adoption of practices related to environmental education.
The study involved 30 parents from Yogyakarta, Indonesia who participated in the project's online discussions of "One World, One Goal: Connecting for Climate Action". The participants represented a range of backgrounds, guaranteeing a thorough comprehension of the project's influence throughout the region.
Data were collected through multiple qualitative methods, including:
1. Interviews: Semi-structured interviews were conducted with participants to gather detailed accounts of their experiences and perceptions. These interviews focused on changes in knowledge, attitudes, and practices related to environmental issues.
2. Focus Groups: Group discussions facilitated by moderators allowed for the collection of diverse perspectives and the identification of common themes among participants.
3. Observation: Participation in online discussion sessions enabled the observation of interactions and engagement levels, providing context for the data collected through interviews and focus groups.
The qualitative data was analysed using thematic analysis. The task entailed classifying the data to find crucial themes associated with the acquisition of knowledge, formation of attitudes, and adoption of practices. The research sought to reveal the profound and intricate nature of participants' experiences and the overall influence of the initiative.
3. FINDINGS AND DISCUSSION 
Findings
The data analysis uncovered noteworthy findings in three crucial domains: knowledge, attitudes, and practices of Indonesian parents concerning environmental education.
The interview participants in "One World, One Goal: Connecting for Climate Action" provide compelling evidence that the majority of parents possess sufficient fundamental knowledge to instruct their children on domestic energy conservation and waste disposal. A mom expressed her enthusiasm for engaging in parenting discussion groups as a means to gather insights on how to educate her two children about trash management. Another participant noted the availability of educational books on environmental topics, such as "Save Energy," "Save Electricity," and "Lifesaver Earth." They also acknowledged the value of learning from children's books on these subjects. 
The study discovered that parents provide assistance through engagement in various activities. Parents engage in reading stories and watching a film centred around environmental protection in order to cultivate their children's consciousness and disposition towards the environment. Children were given the opportunity to express their thoughts and ideas regarding environmental conservation. The support and recognition of parents will enhance children's self-assurance and foster their environmental consciousness and disposition, ultimately resulting in the adoption of pro-environmental behaviour.
During the group discussion, a mother mentioned that her daughter consistently shows an interest in sorting waste, and she expresses her appreciation for her daughter's actions. In contrast, the father of a 7-year-old child stated that he frequently records his son's daily activities, such as helping him dispose of trash properly, sorting waste, and organising toys. The son finds joy in watching the recorded videos of himself.
Additionally, it has been discovered that numerous parents utilise entertainment as a means of educating their children. A mother stated that "We often watch movies together. One of our favorite movies is Moana. After watching the movie, we discussed about Te Fiti, the goddess of earth in Moana and I tried to explain her about eco system." 
Parents exemplify their duty as a model in the management of household waste. Parents are aware that household waste is a significant factor contributing to environmental degradation (Ernst & Burcak, 2019). In order to minimise plastic waste, parents opted for reusable utensils, such as cutlery, bottles, and lunch boxes, as well as reusable bags for their shopping needs. The participants discussed their involvement in repurposing old garments into aprons, bags, handkerchiefs, children's clothing, and other items. Parents aspire for their child to emulate their behaviour in order to minimise waste through activities focused on reusing, reducing, and recycling. One parent expressed their diligence in ensuring that they always switch off the electricity and air conditioning before leaving a room. Another mother, who has three children, explained her practice of turning off all lights in the house during the day and opening windows to maximise the use of natural sunlight. Additionally, a participant expressed their desire for their child to emulate the habit of their parents in consistently turning off unused electricity. 
Discussion
The findings of the interview regarding parental knowledge align with a study conducted by Khan et al (2010), which asserted that well-educated parents possess effective strategies to motivate their children to achieve high performance. It is crucial for children to receive motivation from their parents (Moneva et al., 2020), as proper motivation fosters environmental awareness and positive attitudes in children. Parents serve as role models and bear the responsibility of educating their children (Hardianto & Haryani, 2017). A child observes and emulates the values and behaviours exhibited by their parents. According to Bandura's theory of observational learning, individuals can imitate the behaviour of role models through observation and imitation (Nelson et al., 2016). Additionally, parents also demonstrate ways to protect the environment, particularly in relation to animals and plants.
The project "One World, One Goal: Connecting for Climate Action" effectively improved participants' understanding of crucial environmental issues through community environmental education. Expert speakers and diverse global perspectives provided valuable insights, enabling a deeper comprehension of the interdependence of environmental challenges and the significance of sustainable practices.
1. Water Scarcity: Participants gained awareness of innovative water management practices and their critical role in ensuring health and educational well-being.
2. Pollution and Waste Management: Increased understanding of the impacts of pollution led to a greater recognition of the need for effective waste management and pollution reduction strategies.
3. Green Growth and Sustainability: Participants learned about sustainable development practices and their importance in fostering a resilient and healthy environment for future generations.
Furthermore, the project had a beneficial impact on the participants' attitudes towards environmental stewardship. Parents demonstrated a heightened sense of duty and dedication to incorporating sustainable behaviours into their everyday routines and educating their children about environmental concerns. Participants exhibited greater motivation to embrace sustainable practices and educate their children about the significance of safeguarding the environment. Additionally, there was an increased recognition of the role of community initiatives in tackling environmental issues and promoting collaborative efforts.
Moreover, the discussions resulted in practical modifications in the behaviours of the individuals involved. Parents made a commitment to incorporate environmental education into their parenting and community engagements, effectively translating their knowledge and positive attitudes into tangible actions. A significant number of participants started implementing water-saving practices in their households and educating their children about the significance of conserving water. Additionally, participants took the initiative to establish and endorse community-based initiatives aimed at reducing waste and promoting recycling, thereby highlighting the importance of responsible waste management. Furthermore, there was a noticeable shift towards embracing sustainable lifestyle choices, such as reducing the use of plastic, supporting environmentally friendly products, and actively participating in local environmental endeavours.
4. CONCLUSION 
The "One World, One Goal: Connecting for Climate Action" project underscores the profound impact of community-driven environmental education in addressing the multifaceted challenges of climate change. Through a comprehensive approach that integrates knowledge acquisition, attitude formation, and practice adoption, this initiative successfully engaged Indonesian parents in meaningful dialogue and action towards environmental stewardship. The findings reveal that participants not only enhanced their understanding of critical issues such as water scarcity, pollution, and sustainability but also translated this knowledge into tangible changes in their daily lives and parenting practices.
Parents emerged as pivotal agents of change, fostering environmental consciousness in their children through innovative educational activities and sustainable practices. By leveraging the expertise of global environmental leaders and the collaborative spirit of the Ngeteh Sore organization, the project bridged cultural and geographical divides, creating a unified front in the battle against climate change. The resulting shift in parental attitudes and behaviors highlights the potential for community-based education initiatives to drive significant progress in environmental conservation and resilience.
Ultimately, the "One World, One Goal" project serves as a model for future endeavors aimed at raising climate change awareness through community education. It demonstrates that empowering individuals with knowledge and fostering a sense of collective responsibility can lead to meaningful and lasting environmental action. As the world continues to grapple with the impacts of climate change, such initiatives are essential in building a sustainable and resilient future for generations to come.
RECOMMENDATIONS
The success of the "One World, One Goal: Connecting for Climate Action" project offers valuable insights and points to several areas for future development and enhancement. One recommendation is to expand the scope of the project to include more diverse geographical regions, ensuring a wider range of cultural perspectives and experiences are incorporated. This can further enrich the dialogue and foster a more global community of environmentally conscious individuals.
Additionally, integrating more interactive and hands-on activities within the project could deepen engagement and enhance learning outcomes. Workshops, community clean-up events, and collaborative projects involving both parents and children could provide practical experience and reinforce the concepts discussed in the online sessions.
Another suggestion is to establish a follow-up mechanism to track the long-term impact of the project on participants' behaviors and attitudes. This could involve periodic surveys or interviews to assess ongoing changes and provide further support and resources as needed.
Furthermore, fostering partnerships with local schools, environmental organizations, and government bodies could amplify the reach and impact of the project. Such collaborations could facilitate the integration of environmental education into formal curricula and community programs, ensuring a more holistic approach to climate action education.
Finally, leveraging digital platforms and social media can enhance the visibility and accessibility of the project's resources and outcomes. Creating an online repository of educational materials, recorded sessions, and success stories can serve as a valuable resource for a broader audience, inspiring and empowering more individuals to join the movement for environmental sustainability.
By building on these suggestions, the "One World, One Goal" project can continue to evolve and expand its influence, contributing significantly to the global effort to combat climate change through informed, community-driven action.
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